THE VIRGINIA TEACHER
VOLUME I

MARCH, 1920
I

THE DEVELOPMENT OF PERSONALITY IN SCHOOL CHILDREN
Present-day conditions demand a restatement of the aims of the elementary school;
no longer are we satisfied when the American child can read and write, nor even when
he has been given vocational training; the
call of democracy is for life, not for the means
of livelihood alone. Now, as never before,
the child must be thought of as an individual
capable of development in no way save
through his own activities, one that can be
prepared for citizenship only through constant participation in the school society. In
the light of this, the modern training school
feels that its function is to offer the children
opportunity for the fullest possible realization
of their personality. Every term's experience with a new set of beginning teachers
emphasizes this ideal; no matter how strong
upon the knowledge side the student-teacher is,
if the personality is weak, that must be
strengthened before any marked success in
handling children is achieved. We are attempting an analysis of the traits conditioning success here because we believe the same ones
will be felt anywhere in life.
Because of some work done in the Peabody Laboratory the writer brought to this
problem of training weak teachers a keen interest in determining the relationship between
emotional attitudes and personality.
Four
years of observation indicate that in cases
where native ability exists along with the lack
of force, inefficient adjustment of the subject's attention is usually at the root of the
trouble. Interwoven with faulty feeling attitudes we find poor expression; these two
factors are in turn closely connected with the
subject's social perspective. These conclusions are based upon the fact that attacking
the problem from this standpoint has resulted in decided improvement in a number
of weak personalities.
One case is typical. The girl is of pleas-
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ing face and figure, of good mental power, of
unquestioned personal integrity, and of serious purpose. Yet she transformed an eager
class into a group so listless that it was
alarming. In analyzing the situation it was
found that she was sensitive, self-conscious,
lacked initiative, and that her emotional set
was tainted with fear. Her attention was
upon herself, teaching was evidently her work,
and the children merely necessary evils to
be endured. Along with this self-conscious
attitude was a mixture of the suggestive one;
she was always conscious of the presence of
the supervisor and of her fellow cadet teachers; when she did have an original plan she
was afraid of it until some one came along and
boosted her up. In handling the case, Ruger's
findings in the Psychology of Efficiency
were put before her, also the contributions
from the Peabody Laboratory. As she began
to shift her attention from herself and her
fellow teachers to the work and the children
the improvement was immediate; not that
she developed so much initiative, self-reliance,
and optimism over night, but that these qualities so long imprisoned were released by the
acquisition of the problem attitude, and began to function.
In this student's elementary school life
almost no attention Tiad been paid to physical education.
No rhythmical work was
given for bodily poise and grace of movement,
neither was the free play organized to develop
resourcefulness, initiative, and self-reliance,
and to shape feeling attitudes. This neglect
of the physical side was very apparent in
her handling of her class. She stood before
them stiff, every line of her body expressing
diffidence, and gave her directions in a mouselike manner. In analyzing her inefficiency
here, the lack of bodily poise seemed interdependent with her way of speaking. That
trouble dates back a long way, and tracing it
to its source gives the explanation of the entire situation.
She was the product of a typical American rural school, where there was a constant
race between the clock and the teacher. There
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was an infinite number of classes necessita- the elementary school has made signal failting very short periods, and a deadening meth- ures of this kind has caused us to consider
od for all, monosyllabic answers to questions the development of personality in the chilfrom the textbook. So our girl spent a great dren the chief purpose of the school.
The
part of her time at her desk, studying as best knowledge gained, even the habits and abilshe could, and then, for want of a school ities acquired, are grouped around this. Situlibrary, staring off into space. Once or twice ations are provided to help the children
a day she was called upon to read from her acquire initiative, self-reliance, poise, perschool reader a selection she in all probability sistence, open-mindedness, flexibility, facility
knew nothing about, and which the over- in expression with hand and with words, deburdened teacher had neither the time nor cision and, most of all, social perspective.
the ability to illuminate; this was the sum of For personality is the realization of one's self
her training in expression. Furthermore the in the proper relationship to society, and the
very ideals of the school were unfavorable to child can reach the fullest individual develthe development of personality. Goodness opment only as a member of the school group,
was the sine qua now, so this girl, a responsive working with and for his fellows. Some consort of youngster, strove all through her crete instances of how this ideal modified the
elementary school life toward the tangible curricula and methods in the grammar grades
ideal of being a good little girl, that is, one
of ^ our training school will be considered
that did not bother other people by too much briefly.
talking. Thus instead of affording her every
Investigations made of children's ideals at
opportunity for expression, the school rethis period show that they are largely inwarded her for repression.
fluenced by their reading; therefore great
She attended the nearest town high school; stress is laid upon history and literature.
but the habit of silence was strong by now, During these three years the entire field of
and larger classes, made of children more world history is touched either through stories
fluent than she, only increased her timidity. or through a study of customs. Comparison
By her senior year she was barely able to with contemporary problems is made, and the
meet the minimum requirement for oral reci- child is supplied with much concrete material
tation, and spoke in a halting manner with for making judgments in regard to personal,
no conviction. In fact, she felt that people national, and international morality.
The
who talked easily were attempting to show literature is carefully selected from the best
off, and were somewhat of a bore. Before sources. The major part of it consists of
coming to normal school she taught a rural entire stories, preferably classics, with a
school, gained a little self-confidence, and a minimum of selections from the proverbial
somewhat different valuation of ease in school reader for drill use. Individual readspeech.
This did not stand the test ing is emphasized, both in and out of class.
of the change to the college environment, The world's best pictures and music are put
however, and she avoided all student activ- before the children; considerable time is
ities calling for leadership and public speak- given to this, to cultivate the imagination, and
ing- Thus she came to the elementary school, to influence the taste at this formative period.
where she was supposed to direct her class in Many of the simpler problems in natural
its thinking, and provide situations insuring science are studied, especially in the biological
definite growth upon their part. Before she field. This is in response to one of the domicould do this at all satisfactorily she had to im- nant interests of later childhood. If the child's
prove her emotional attitude, develop a min- curiosity in regard to the world of things is
imum of bodily poise, and acquire to a lim- not ^ stimulated now through constant satisited extent the ability to use the English lan- faction, he is likely to lose not only his inguage; in other words she could not succeed terest, in this particular field but to a certain
as a leader of children until by patient and extent the spirit of scientific inquiry which
persistent effort in the development of her is his God-given heritage.
personality she had somewhat overcome the
The industrial art work is not only a
work of democratic America's most cherished
means of training the child in skillful use of
institution, the village school.
his hands and of developing his imagination ;
Repeated observation of instances where it is also an opportunity for definite building
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of character. The work is largely individual.
In stating the problem the teacher tries to
get the idea from the child, and encourages
him to accept full responsibility for executing it. When help is given, it is in the form
of suggestions, and generally two or more
schemes are offered, thus forcing the final
decision back upon the child.
Practise in
making judgments in such cases is good preparation for life, because the youngster can
see definite results of his decision. A class
project, such as building a miniature city of
Rome upon the sand table, is so arranged that
the children work in groups, yet each one is
responsible for one definite unit. Our investigations here show that such socialized problems in handwork are apt to foster proper
feeling attitudes, to give ease of expression,
and a social consciousness.
Bodily poise is striven for in the physical
education, especial emphasis being put upon
rhythmical work, and upon games giving coordination.
In the free play the children
organize teams, choose their leaders, etc. An
open period for discussion is frequently given
just after recess, and many are the questions
that come up for settlement.
The critic
teacher acts as chairman; when a question is before the house any one is privileged
to speak. This affords a live language lesson and gives very definite training in quick
thinking.
After the matter is settled by
vote, they are led to see that in an American
democracy the majority rules and that the
minority must not only yield gracefully but
also co-operate. This idea of a "good loser" is
carried over by the children into other activities. Other qualities needed in a good
player are frequently discussed in this meeting, and the successful attempt of some of the
children to develop these traits is noted. To
illustrate, they objected, with the utter frankness of childhood, to one attractive boy because he was apt to lose his temper at a crucial
moment. Rather resentful of his parents' attempt to teach him self-control, he found this
disapproval of the gang to be another matter,
and he made decided improvement. Another
small boy, almost entirely devoid of social
perspective, is given to showing off at every
turn. Recently during a match game he attempted to steal a base when the risk was so
great that loyalty to the team forbade. The
boys were indignant, and when their manager—elected by them and responsible to
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them—went to place his men for the next
game, they protested. One small citizen of
this world of play remarked, "Oh, don't
take him; he doesn't even know when to be
smart." This tendency of the pre-adolescent
boy or girl to do and say "smart" things seems
to be an inevitable accompaniment of the
rapidly unfolding personality, and is a real
issue in school. Making it an offense against
the group, rather than one against the teacher for the amusement of the group, deprives
it of the support of the instinct for gaining
attention, and pits the gang instinct against
it. As a result it tends to diminish perceptibly.
In fact, this organized play is a decisive factor in the moral growth of children;
the most temperamental of small girls finds
it rather hard to focus her mind upon herself
and at the same time "fan the batter out."
Moreover, while she must strive for a high
order of personal achievement, fostering such
qualities as originality and the power to think
quickly in an emergency, she is really working for the glory of the team, thus gaining in
social consciousness. The results in the field
of ideals are especially satisfactory.
Norsworthy, in her Psychology of Childhood,
calls attention to the fact that children of
this period and adults have so much difficulty
in striking a common ground of understanding. Consequently our moral training, even
when it deals with concrete cases of action, is
often lost upon children; it is hard for them
to get our viewpoint. But the moral issues
of a baseball game are tangible realities from
their own world, and are vital to them. So
much so that they can be led to formulate
principles of conduct from the happenings of
the playground, and to put them into practise.
Then it is only a step to carry these
habits over into the entire school life.
Social efficiency is made the aim of our
recitation periods. The children contribute
to the subject matter of the lesson, sometimes
by reading or telling a story, sometimes by
reporting upon a special reference, or upon
a personal experience, sometimes by showing
pictures or other supplementary material
gathered by them. Then in shaping up the
lesson they are expected to take the major
part, notice errors, add supplementary points,
make judgments as to values, and apply the
principles formulated to concrete problems.
The language class is a series of projects,
writing a school paper, debating, writing and
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presenting plays, etc. They take this quite said, "Put. yours on." He went back to his
seriously. I remember how one class selected desk and wrote furiously for an hour. When
a small boy from their number to offer a prize he had finished he said, "The class will like
for the best original story from the third it now. And it did. It was decided to regrade, stipulating that he first make the peat the plays in the school chapel, and the
speech to them. Now this young man was children managed the entire situation. They
an unusually bright nine-year-old not over sought out the faculty committee and arfond of detail work; so he made little prep- ranged for a date, planned with the music
aration. The next day his talk was followed supervisor for some songs, took charge of their
by a significant silence. Then a small girl costumes, of the stage properties, and made
declared that the organization of that speech the announcements. One significant thing
would disgrace them. They were all for in the plays was the strong moral note in two
choosing another speaker, but a good look at of them. This was not brought out by any
the boy showed that he was ready for work; statement of formulated ideas of conduct, but
so they were asked to give him a second trial. by the growth in character in the central
When he put the matter before the third figure, a boy in each case. Another illumigrade the next day, the primary supervisor nating thing was the manifestation of social
found it unnecessary to supplement his state- consciousness. Two of the plays made use of
ments.
the dub idea, with parliamentary procedure,
One recent sixth grade project gives a and settled things by a majority vote; all three
cross-section of the whole scheme. The lan- of them in some way involved co-operative
guage class was buried in some picture study, effort in their theme.
but the Government had asked for a thrift
With the children coming to us from our
campaign. The matter was put before them primary department a case of bad feeling atand they voted favorably, but were in doubt titude and its accompanying evils is rare; so
as to the form the work should take. Then a their growth during the three years is 'apt
small boy rose, "You know that Robin Hood to be a gradual evolution, a steady unfolding
play we were counting on writing next? of personality. But sometimes the new chilWell, I move that we write a thrift play." dren entering do so because they are misfits
There was an audible sigh; then, after a in another school, and here we have
minute's growth in moral character, the class some very gratifying results. Take Mabel
supported him. So they wrote their plots, R., for instance. She was the victim of a bad
then their plays, and the class selected the home situation that gave her responsibility of
three best suited to their purpose. The three a kind no twelve-year-old girl should have, and
successful dramatists assumed all responsi- interfered with her school life. Besides, her
bility, cast the plays, directed rehearsals, etc. father had moved two out of the three preOne of them was abrupt in his commands, ceding years, and she had been held back a
and the class balked. He was absolutely sure half-year each time. She gave every indication
that he was entirely right; but no amount of of being entirely stupid; but notwithstanding
persuasion could convince the others, and their the results of the tests given, something in
work for him was totally without enthu- her manner moved us to suspend judgment.
siasm.
Finally in despair he came to the She was painfully timid in class, would start
supervisor for advice. In a discussion of the like a frightened fawn when called upon, and
problem of directing other people he was led become utterly dumb. A crimson spot would
to see that being right does not give the di- come into each cheek, and this coupled with
rector any ground for assuming authority, a pair of eloquent eyes told us all too much
and that the only way to manage people suc- of her past school life, and her present emocessfully is by tact. He tried the play over, tional set. We decided that it was an exand the results were good. The chances are treme case where native ability, and an otherthat he will never forget his lesson in super- wise attractive personality, were held in
intending the efforts of others. Another of check by fear. The entire force of practise
the plays was faulty, and the boy was met teachers went to work, and never did a group
with a chorus of suggestions as to how of girls undertake a task more enthusiastically.
to change it. He stood it for a time, then Notwithstanding her report card she was put
turned to the girl directing the third play and into sixth grade, where the children were
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nearer her size, and their efforts played no
small part in the results secured. We soon
found that she was deathly afraid of arithmetic, so much so that it was thought best to
give her a special teacher. We petted her;
we provided one situation after another to
give her self-confidence and assurance. As
she began to overcome her fear we found that
she was decidedly artistic. She had a sweet
singing voice, but was loth to use it if doing
so brought attention her way.
She could
draw and paint rather better than any of the
others, but it was a red-letter day with the
practise teachers when she finally was induced
to offer suggestions about a class project and
to accept responsibility, for a definite unit.
She became especially interested in history
and eagerly tried to read the entire list of
references offered the class. However, the
problem was much the same here; and it was
almost Christmas before she would contribute
freely to the class discussions. Once she did
start to improve, she lifted her head like a
thirsty flower after a rain. Very capable and
of a decidedly artistic temperament, she had
been all but overwhelmed by the series of discouraging situations at home and at school.
She had lost all faith in herself, and all
joy in work. Being an artist, this meant
that she had lost practically all ability to
work. By spring she was an entirely different child, happy in her work, eagerly anxious to tackle the next job, and confident
that she could carry it out—apparently a
normal child save for a look of having suffered that no thirteen-year-old girl should
have. She had broken all school records in
the number of library books read; she had
served as chairman of the cover committee
for the final number of the class magazine;
she had become a leader in the dramatics, and
showed a good deal of style in her composition work. The literary committee for the
class magazine had given first rank to a poem
of hers. But most important of all in its
far-reaching effect upon her feeling attitude,
she had caught the class pace in arithmetic.
Her pride and happiness in this was only
equalled by the feeling of proprietorship that
the practise teachers felt for her. Then in
the summer time she moved again and we lost
her.
But we have faith to believe that throughout her entire life she will be a stronger, happier woman because it was our privilege for

one year to so set the stage for her activities
that she was a happy interested worker in a
school society.
Believing this, we feel that
developing personality in school children is
an opportunity for any student of child psychology.
Katherine M. Anthony

H
THE USE OF THE TEXTBOOK IN
MATHEMATICS
It is a fact, patent to all teachers of arithmetic, that most textbooks on that subject
are not teachable; that is, it is not possible to
teach any given textbook from cover to cover
without making certain omissions. As long
as textbooks are made to sell, this must be
so, because they must be made to cover all
sorts of courses, whether they fit or not.
The textbook, however good it may be, is
usually a misfit as far as any given course is
concerned. It behooves the individual teacher, therefore, to so cut and trim the textbook, that it will be at least a near-fit. But
how is this to be done? The following account of an attempt to answer this question
is given in the hope that it may be helpful to
others.
DETERMINING THE TIME FOR EACH TOPIC
The topics to be covered in the first term
of the given grade having been previously
determined, the first thing done was to make
a tentative determination of the proportional
amount of time to be given to each topic.
Then a calculation was made as follows:
18 weeks, one term'
2 weeks off for examinations, l6 weeks
16 weeks, 5 lessons a week, 80 lessons
10 lessons off for review leaves 70 lessons.
A leeway of 10 lessons to cover unforeseen
interruptions or necessary repetitions is essential. This leaves 60 lessons, to be apportioned to the various topics. After this,
the page assignments for each of the sixty
lessons were written down, often rewritten
and modified several times before an apparently satisfactory set of sixty lessons which
would cover the term's work was obtained.

